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for Children (P4C)

Citing “Powerful Practices” at
Fortune Kindergarten,
AdvanceED inits 2014 accreditation report, states;
“The school’ s dedication to fostering a
bi-lingual community of “child centric” design,

including the recently introduced P4C (Philosophy for
Children)

program is moving the school to

levels of genuine educational excellence.”
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Foreword

The purpose of this booklet is to share
with the school community what has
been a successful innovation in our
school and an inspiring process for the
whole school community. As you read
through this booklet, we hope that you
gain a deeper understanding of this
innovation and, especially for educators;
you take from it what will work for you
with your children.

FHEXAMFHIBENETESARDZZERLL

COLETZ) AERRNHF EIFSE—HERE
BHIAR . BIREFTXAMF, HAIFLEIR
BEXIH B EIFTE EREAGAIRNIER , SUH
RIFAHEE  XAMFRARARNHEZE
TRALEEED,

We begin with the belief that children
tend to be most curious during the early
years. They are full of questions and
wonder. Therefore, these formative years,
when children’s minds are most flexible,
are the perfect stage to channel this
curiosity and wonder in the direction of
intelligent enquiry and, as a result,
cultivate meaningful learning.

)L B F It R B ER iR E I 5T
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“What the child can do
in cooperation today,
he [she] can do alone
tomorrow. “

"MR—ABEFESKREETHT—HE, B
fto (3t) SEFAEB ML TR — 4,

—— Lev Vygotsky (1896-1934)

Philosophy for Children (P4C) promotes
children’s natural curiosity by providing a
safe, secure space for children to raise
questions that they feel are of
importance to them and to begin the
process of discussing these questionsin a
respectful community of enquiry.

PACHHILIRE TN L 2RIE , TE(RH
THEAIBOSF RO RORAT , 1E4h) LRETE AR I
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The decision to implement P4C in our school is based on the goals of our Mission
Statement, one of which is “... preparing young children for the future, supporting their
development into global citizens and proud representative of their national cultures”.
Among the Values our school promotes are cooperation, caring, creativity and critical
thinking. In a P4C enquiry the teacher presents a stimulus; story, object or picture,
which contains a big idea or value: Friendship, Fear, Cooperation, etc. Children think
about the stimulus, share opinions, collaborate to create meaningful questions and
then vote on their preferred question. This then leads to rich dialogue among the
children based on reasoning. The purpose of which is to become clearer about one'’s
own thinking and values and to appreciate experience better. Arguably, the promotion
of strong values and creative, critical thinking skills are indispensable to children’s
future development and engagement in a globalized world.

S| LEEFESKENRBREETRNDENREZ—, B "EF4LERARF , EibiImK
AR AEFMBEXHOHANR. " BIONERMEPEIET : &1F. XIF. ST
B, £ PAC RS, WSS H—MRIBWG  XMRIBI AT AR S E. BAGRaE
ER ZMREMEE T - ARRNEISEHEZNEW : LLINKE. BREE S1FE. 491)L3%
XAREY, BRSZEMA , HERBHEE , ARHARERGBAIREFRITE. 1HeE
RERSHMER B4 UNTERHEBSHRE., XMIET L) LEBHE SIS
MNMENS, ANEFETBCHEERE. LR, R ARMEFCIFTAERT, #tH)
MRGERZFIRKS SR ERHER PR BT 8ERAIREE.

In May of 2014 Fortune Kindergarten successfully passed AdvancED accreditation.
AdvancED is one of the largest accreditation agencies in the world, serving and
accrediting 32,000 schools and school systems worldwide. Citing “Powerful Practices” at
Fortune Kindergarten, AdvancED in its final accreditation report stated;“The school’s
dedication to fostering a bi-lingual community of “child centric"design, including the
recently introduced P4C (Philosophy for Children) program is moving the school to
levels of genuine educational excellence.”

20145 5BBEL/LEMINEBIE T HA KNSR E (R HEK BSIETME, ZEKBEAER ERX
HHEEIEN , EXEEFEI70MNERMUK , 732000 MR HMFAZFRFIIZEX , Bl
16005 RAIRSS. FLRSIETFAIREZIRE T, REXERITEHEEIRE , 8E4) LEA
—ARRE LB OTFEE—IWERE , LIZF AP, BATHEFTTHELAT "PACIL
=EY B, BFASIUKE , L) LERIEEN T EEI8EKE,

HFEIHE

Fortune Kindergarten

02/48

es e
LA

P4Cat FKIS

The aim, therefore, of this P4C
booklet is to inform the school
community of the benefits of
P4C, provide a rationale for the
implementation of P4Cin our
schools and provide both
qualitative and quantitative
evidence of the benefits for our
children in engaging in P4C.

BAVRSXMPACH BB BRI ZBILFAAEM
BERBBEMATHEPACHEE, PAGRIESE
TEREARRE, R ALILESSPACRIZN
ARG SR HHRE,



P4C at Fortune Kindergarten

Fa4) L PAC

Philosophy for Children (P4C) is an approach to teaching and
learning being successfully implemented in more than 60
countries worldwide with an internationally recognized training
pathway. Teacher training for P4C is accredited by SAPERE (The
Society for the Advancement of Philosophical Enquiry and
Reflection in Education). Training begins with an introductory
course, which introduces educators to the theory and practice of
P4C. This is then followed up with further trainings over a two
year period leading from a level 1 to a level 3 P4C practitioner.

PACHIB IR EIK60ZMERSIN  REFRAINRIFIEE,
BEESAPEREINATHIEFIIIZS . FIEMPACKIRENBHA, S
fEPACRUIEIC BRI SSLi. FEiZ TRAUMERTE, S5 RBIEZMN
PACE—MEREIB=MERATE—LHI.

Beginning in 2013, P4C was introduced to Fortune Kindergarten by
Mr. Trevor Higginbottom HMI (Member of Her Majesty’s
Inspectorate), DECY (The Development Education Centre Yorkshire)
and our visionary General Principal, Ms. Vivian Chen. In September
of 2013 we began implementing P4C in both K1 and K2 classes. The
Fortune Parents Support Group (FPSG) and staff members at
Fortune International also participate in P4AC enquiries.

EEY) UEPACGETEE20134EM Trevor Higginbottomse4 (ZE
EREF) . HEARREFONEINEEBTLNEEKFRE L
THRESIN, 2013598, FAIRLAEHPRIDRE LLHEPAC, BER
ZLLRRTHEHEES SEIPACRIBEES .

The purpose of this initiative is to encourage independent,
creative, critical thinking in a caring, collaborative environment
for our children. In PAC enquiry sessions teachers take the role of
facilitators to encourage children to collaborate in order to

develop meaningful questions based on a common stimulus;
storybook, object, shared experience, short film clip, etc.
Children then vote for the best question for discussion; not
necessarily their group’s question but the question that they, as
individuals, feel would be most productive for discussion.

PACKH ¥ BRIREMMERI IR FIE7R4D) LROIR S, BUEHE. XIR
MLAR MR, FEPACRIIRIES, DB RS ISENREX
BENANILELE, ETHREOREY , LIS ES. BREY. 285
= ERIEE, S LREEEXNRE. BEREEHASRE
BEXBREE RS AT XNEEA—EREE TIINVER,
BREABMERETHNILESH, BRMBIIANSEITIEMEN
BIEARAY.

During discussion, children generate ideas, agree, and disagree
with each other, build on the ideas of others, provide reasons for
their thinking and in the process come to a deeper
understanding of the question under discussion. During
enquiries, children try to answer the chosen question. However,
as we all know, not all questions have one answer. Engaging in
P4C, therefore, not only facilitates the development of language,
logical thinking skills and conceptual understanding but also
helps children understand complexity.

EeERES, 4) LT sEeRBM AR S , TR E St AR R
FOAEIE , AT RETEMB AT AV E AL EEZMBECHMA., AXENIRE
IR EABCHMRIRMIER , XEEL) LERA M THRIEE
WeHER. ARAIES, 4)) =R EECHISFNER, S48,
HAFLEHTZFENRBEEESR, Eit, PACAISENE , HMXEF
T UESMEBERENARE  (RHIMESH0ER , B LIFB (]
RRESZMRYE,
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1 PAC at Fortune Kindergarten &%) L&E PAC P4C at FKIS

At Fortune Kindergarten we believe that while knowledge is important,
it is meaningless without understanding.

We believe that Philosophy for Children (P4C) allows our young children,
consistent with their age and development, to critically analyze knowledge to reach a deeper,
more meaningful understanding of issues that impact their young lives.

EHEYILE, RANERE: MAREE, BRaEEERBROMIAREHEE XK.
Bk, HATIAA, PACATLULEAIM AL BN BREGRE, BB, BtEmmLISEOAL,

P4C encourages the following

attributes in children:
PAC 3341) LR A RHNEERE X

P4C and Advancement Attributes P4C iR E45R

Caring Thinking XZXE%

® Social Competence #t3Z8E/]

® Self- concept BFIARE

® Empathy EIE

® Thinking about thinking R\ B#

Creative Thinking Bl 2%

® Suggesting new ideas E2HFTW A
® Hypothesizing and speculating B{FRiZSHEE

Collaborative Thinking AfEXB%
® Listening {filf
® Seeking meaning =i IEf#

® Articulating and adjusting understanding of the

world BMERIAFIE R EER NIRRT

Critical Thinking #t#|2%

® Reasoning based on evidence FEGIKIBHIRTHIET
£aHIEH

® Seeking meaning FEEIN B RIE BT RES
SRARNRE

® Connecting ideas and thoughts WaFRE4HEAZR
® Thinking about thinking IR\ B

B e IH
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P4C Children’s Perspective

PAC JLERIW A
i weporgme I
HEXL We play games (&
=~
> HIZE We listen to stories
| N/
A = .
2z 18] We draw pictures s,
i1
>
N
112 We talk about questions  J==t)
el ﬂ
> 43Z We share thoughts

(|
N~——

“PACis when questions are open or closed.
We can ask questions and not just give answers.
You can ask what, when, why?
You can say your feelings about things and listen to your friends’ ideas.

We learn how to vote and when our vote counts.”

PACILE ARt AR TR ? A= E AN EIRE?
RATEARIE) “fH A", “TAaRHE", “Afta"?
FRATEAISE AR 2% 52 I R B T AR B AR B4 1 B AR R
HANF I MR E RS,

-- (Sylas Cumming, K1 #%)
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Fortune Kindergarten

05/48



ese
TEN

1L P4C Children’ s Perspective P4C Lty P4Cat FKIS

AT We play games [ )

It helps us think
of interesting questions

HENEA ) BEBEAY R

It gives us ideas

BEANFER

® ZIMLEFATIHELZE We listen to stories

The story helps you

think of a question

BN BE [A)RE

It helps me learn

things | didn’t know
BHFHFS—LHR
FNERIERA

/w4 I HE
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FANIBE B E H K We draw picture questions

We work together
to draw a picture question

HA—EEE AR

The picture tells

You firstagree on a
what we think about

question then draw a picture

BERIAE— N aR the story
?%LE@T% = BENRE A
KT ERRSEE

HAVEEEH— 1 TFRIEIRE  We vote for a good question

The question that
wins is the one
with the most stickers
IRBERY R 2
: MRS SN E A
We vote for the question,
not the picture.

It's not a drawing class.
FANEENRE R, A
2BF, XA2AEIR

We vote for the
winning picture

Fef B A

We vote to see the question
we want to think about
BAEHZ AR
ABANEIRT

#F#EHILE
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IL. P4C Children’ s Perspective P4C JLEERINAE P4Cat FKIS

FAVTLIRER HAYERE  We talk about the winning question

We try to answer
the question

AL ERIZFRE

We don't always
answer the question
SRS
HEEE

HAHZEFHAIA9487E  Weshare ourt

We agree or disagree
with what our friend says
FTLRRSRE
REEREHEAIR A
We think about

the question

HAIZ R

We say if we like or don't
like the story and say why

HNSGHRERENR
AN HERRE

HEHINE
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P4C Enquiry Process

P R |

PAC Enquiry Process P4C $R5TIZFZE ( Source: SAPERE PAC Level 2 Booklet)

Getting Set ) Warm-up games #5ij
A short activity that engages and focuses the children. FB—/MR4ERIERISERS [7ZFIIAGER .
Book, film clip, object, experience. BK, Fh, BR, B, —EREH.

Presentation of Stimulus #ll; N

Something that contains’big’ideas / concepts. In the early stages of developing a
philosophical class, anything that engages the children can be used, links to the curriculum
can be very fruitful.

R R EEEHERXIIRR. EEFFREABETLUNARIE) , ESREEER IS4
JUEBE. EICRICSEIREE AR IS 7 AR,

Thinking Time BHt(E

Quite simply, time for private reflection on the stimulus. Silent thought can be challenging
and may need to be modeled, and developed over time. Think-pair-share is often used to
bring it along, or even plenary conversation.

XMIFECR R | S F RIS RIS NS HATEE, MW TFFADAIZE i a3 R /8
ﬁﬁﬁ%ﬁﬁéﬁiﬁ%ﬂ’ﬂ, ERENBEZ FHBEFE(SAERMSZ. RnE . LUMER
17

Question Making #2H[A]#

Children can continue to share their thoughts on the stimulus in small groups. The objective
is to turn these thoughts and ideas into open /discussible questions. Each group should try
to create one juicy question! The teacher may need to assist some groups to form
questions, but the questions must come from the children!

SR ARSI UNEI IS RIS TSk S At X FRIBADRIBNE. R FH B SR HFF AL
19, FITICAYRIRRANARIE, B—EZIRH— RN, FIRUERIRRE, el e E i —L/)
{HRFERZIGRE  (BRXEEMMAETFE(ECHESE !

w4 )L H
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1. PAC Enquiry Proces PAC #zuisie  PACat FKIS

uestion-Airing & ZE(01ER

Questions are displayed for the whole class to see. Children may want to talk about their
question or the teacher may want to help children reword a particular question. Links
between questions can be explored - two or three similar questions may be combined to form
one question.

ML RGBSR, SFAER] SRS — SRR IA0RIRR , BeE BN EE BB F LB
LUBNAYRIR, (REERTLARILREZ BIRYEX R | REBIEREI =AMELARRAR—

uestion Choosing %% [a)2R

Omnivote (all) \ multivote (more than one).
1B BRI ES G A8, ARAUSEESHIRE.

First Thoughts #12E48;

Often, the group whose question is voted for explain how they arrived at the question and
their thinking behind the question. It is important to be patient at this point, as it may take
time for the enquiry to get started.

REEHITCHRR/E , ISR EIZARRAY N — SRR | (0 IR SR IR AN R AR A e
BREIEE. EeiEEMND, RN SIERTREE E— LAt E.

Building [B]#REE#x

The question is opened up for discussion by the class. Children are encouraged to build
toward a better understanding of the issue being discussed. The teacher (Facilitator) helps to
clarify children’ s thinking while ensuring that the atmosphere is non-threatening. Encourage
children to agree and disagree while giving reasons.

VAMER MBI IEIE, S50 EIE— AR , S E B ir iR R, SIICRISFERSAIEERAT ,
IDFREREE]., HEHFERNBENZR. HMFEMEECREE, RAHHSIEIRE,

Step 8

Last Thoughts FR#&R48;

Teacher focuses the children by re-stating the question. Uncontested: this is not a
discussion. This is also a chance for children who may not have spoken during the enquiry
to add their thoughts. Last thoughts may also suggest a focus for a follow-up enquiry

HMEY FHFREPREDFAERTRS]. TRFNUR  FATERE—NTiE. WTFETEFRERS
RYFERR , R—NRRECERINI S, REEZETEESSIWFEENTTE—NHIITIEE

Review (Final ing ==

Children share their thoughts of the P4C session. Did they like / dislike it, why / why not?
BFITE PAC BB P St IRTARIE. MIER / RER, AHA?

H W IHE
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P4C Teachers’ Perspective
PAC 2RIt

O Sam, K1 i

As K1 is our children’s first exposure to P4C, we begin by developing the skills
necessary for the children to confidently engage in full P4C inquiries.

We use P4C based games and fun activities to help prepare the students and hone in on
their question making skills. After successfully refining the tools they need for P4C,
where the enquiry takes them after that is up to them!

BENZFIREMKLIARMEEZMEIPAC, FMNNBERESZMZFIIEBERS5PACH
wie.

FLA, 3 0i8id PAC i AN A MAYE SN E R F = B, H B F XA, TS
UESTIEZ/E THEeSERIME , siEMIIBSH T !

O Rhys, K1 %0

Every P4C lesson has the potential to surprise.

Students come up with questions and answers that often surprise you. As a teacher it's
all about letting the students have the time, confidence and space to develop and
answer their own questions. In the first semester, we provide the students with the
tools to participate in a full enquiry. We start with the basics, talking about open and
closed questions and introducing concepts such as voting.

B—EIPACEIREAREASTER. FEERE HIRHABEIIEZHEBILRREIR
B FRA— 2N, WARERRMREN  iLFIE/E , SEEMEZEERZIECSH
B, AHE—FH, RONLFZEERHITOREHERE. RIONSREMOFRE DN
RIBRRFHAITIE , AEEEFHAN B— LS, LIRS,

O Crina, K1

P4C teaches children how to observe, how to think, how to ask questions and solve
problems.

These skills help children in other areas of study and personal development. Children
learn how to use collective wisdom to solve problems. Children’s learning should not
only be about mastering large quantities of knowledge, but more importantly; how to
use knowledge.

PAC LT A IaNAEMER. B, IRIEFMBREE, XXHBIIESEHF IFMKIEES
BRAHEY. ZFZRUARAEARNEERBREE , ZINSRARTNNETERETSD
R, BEENR  ENENAEFRXLRA,

B/ E 4 I HE
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IV. P4C Teachers's Perspective PAC #E9#IA P4C at FKIS

O Grace, K1 #f

P4C utilizes a variety of stimuli: books, pictures, video clips, objects, etc, to develop
children’s creative and critical thinking skills to help children think independently
and articulate their views confidently.

PAC WM ERBEBITIZARROREY (BR, B3, WM, MHEF)  RRILENENE
B HFIERYERED , #B)) LB BEFBMhRIA HE SRS,

In the process children: ZERUERFEHEAYITIE :

1. improve their reasoning skills 127 ) L EHETRRE

2. develop creativity & EBli&E S

3. are exposed to dialogic learning and problem solving #{73HER S IF0MERITER

4. become more cooperative and develop better interpersonal skills S{Ef&E#HFIAPRIERENIR B
5. become more morally aware {4383 E IR R

O Alexis, K2 #Jj

P4C for me is a time to grow my students’critical thinking and cooperation skills. P4C
lessons can teach students to become more independent, creative thinkers while at the
same time teaching them to work cooperatively with their peers. It is a time for students
to lead discussion with questions they might have about a particular stimulus.

EHENR, PACREHFEMFIMEBERSIFRENAN S, PACGRIERTLILFERBEINIR
3, BEERUES, RNBSMIISKHEE. BIMESISZERMIIBBIE—RIZR

HEEH FFREIHE T,

O Danny, K2 )i

P4C classes are multi-beneficial, helping young learners become more creative,
more critical, cooperative, and collaborate. They learn to find connections between
fictional realities and their own unique world-view. These elements are then
transported to other parts of students' lives. They learn to build on others' ideas, and
agree or disagree with others' opinions and not just because 'he is my friend'.

PACRIEmAZ %, LI FIREERNEM. #HIM, tEMIEEREEFINIER
HiE. ERSFENERMERNECHSNOERNZ AR KR, XETRGZFHHAE
FENEFEPE, IFREMAMKNEM EEZECHNERL , BEHEEMANEE, M
MURRZE "R MRS HILR,

/w4 I HE
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Impact on Values Development

ILEHFSMEHRE

At Fortune Kindergarten we believe that values should be promoted as part of the school ethos as opposed to being directly taught
to children. Values development evolves as part of the education process and the experience of being at school; it is part of what
everybody does every day at school.

Especially for young children who are in the process of developing their own understanding of the what is and is not appropriate in
any given situation, values must be modeled, understood and, most importantly, open to questioning. We believe that P4C provides a
safe space for children to identify, question and discuss values in relation to their particular context.

BAVBENERNERNIZENBERB BRI —2, MARBERMEARBERLRERTF. NMENRBRIEAHFIRINELRARN—
2B, ARt ERHIEFRESREHI—B9.

FENTFREMKIEFAILNIU], ARG IR B RAEZRNER , B, MEND RN, HRIER, REENR  RIFREE.
HAMBEPACH LURH— N R 2RARILIZFNIZIAR , BUNMENAIRRE B TR,

B w8 H
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V. Impact on Values Development {/MEEFRAIF/E P4C at FKIS

O Danny, K2 i

The values gained during P4AC lessons continue over. Last year students became more supportive and
inclusive of all members of their group. They learned to be fair and give each individual a voice.

BIPACED, BTN "I BT SUR. HFTEEEOSH EEBRRIOADSE $8
FHE.

O Crina, K1 #f

| have observed the influence of P4C in other areas of learning and development most notably in
children’s improved social interaction during personal time: free play and pretend play. Moreover,
P4C’s emphasis on caring and cooperative thinking positively impacts children’s behaviour.

HMRBIPACHZFIRIBEN R REBENN, TEARBIFRPHLRENERARES. PACEUXES
BIFRESIET B AR TR R ET IR,

O Alexis, K2 #Jf

P4C s a time for students to lead discussion with questions they might have about a particular
stimulus. It is a time where the students are free to use their imaginations and it is a time to discuss
social topics (such as kindness) that are relevant to their daily lives.

PACEEZFIIIRIEIMHITESINIE. BHITUBERREES  iTie St IBEEFERITRIER,

O Crina, K1 #i

After having participated in P4C trainings, observed P4C classes and participated in co-teaching
P4Cin class, | believe a well-prepared inquiry can stimulate a very high level of engagement and
empathy in children.

ESINTPACIRI, MEEPACIR, LIRSS TPACHGIFRFEZ G HEER VESNRATUH—SHEA
ZFIINREED,

O Angel, K2 2l

Through participation in P4C inquiries, children become better at thinking and identifying
problems. Shy children gradually gain the confidence to express their feelings; becoming more
willing to talk and communicate their ideas during discussion sessions. Moreover, active children
develop much better listening skills and become more caring.

BES5PACKRR, FAIIEETEENRNEE. EBNZFZHKETEE, BERABCS, BESf
AFIBFIRR  iERBRFUES TR A  REEEZED.

O Lisa, K2 b

The impact of P4C on children is that it allows them to work on expressing their opinions and
supporting their rationale. It is beginning to teach them how to discuss differing opinions with
other students in a respectful manner. Students are challenged to think for themselves and not be
influenced by their friends / classmates as well as to think of ideas “outside the box".

PACLLETEZ FREES SERTICHE  REECHEE  LHBECHER, BRESZFIESHIASERRE
B, D—iEEEERSE—RINCHE. it IR B%E , BiHESRMASZ R +E AR AIF 0.

#E s H
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Based on 158 observations of
40 classes of 4 to 6 year-old children
in two kindergartens,
the following attributes and skills

were identified.

Quantitative
evidence

B BT 312 Figh)LE,
40 NHER R 4-6 B BT TR T A
158 K MZE,

ISR M T E:

PAC Attributes rac gt

Collaborative Caring Creative Critical (Basio  Critical (Adv.)

tHE RE Bl HFIE @ HEFVHE @

B w8 ) H
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V. Impact on Values Development {/MEtEF=AIS0 PAC at FKIS

Caring and cooperative attributes have been consistently observed across
classes, which provides evidence of the impact of P4C on values development.
SEAMEXFSRUER SRR ATIY , AN ER BT Y,

94%

Most children
participating

REHMI\&5

81%

Reflecting on
the stimulus

Collaborative

e

XSRUEIAEG 52 L

70%
withous being 79%

disrespectful E .
ncouraging

KEEFER atmosphere
EraiE Al

Respecting each speaker
79% s

Critical sarme

Based on the quantitative evidence below, children

are not only engaging in basic but also advanced 0
critical thinking skills. The fact that children are 40 A)

>

developing the language and confidence to critically y N

engage with their peers provides evidence of not only 1 §3/Q

their ability to engage critically but also of the D
development of personal and interpersonal skills. Finding Finding Defining Drawing
Moreover, based on the age and maturity level of main ideas supporting details meanings distinctions
children, the fact that advanced critical thinking skills REIER KENEE TR e X5
have been observed provides evidence of children’s - —y

engagement in P4C enquiries. &#Basic e AW
NEBURNEEEE  Z RS S T EMN AT

B, AR BT ER — S AN 339%

&R, XAMREELD) LANESRENERI#—LRE , RS

BB LNEEOHRMARZERNHBRAIES. ELH

M RBUERE D IEFRAT RS, BB R EI4)) LAY IR AN Bk

;ME Providing Questioning Finding Judging
e evidence assumptions criteria reasons

RGBSR FREFERRIRIR SHT FMRE

Eo A P O e |
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Creative o137

As is apparent from the above qualitative and quantitative
evidence, assessment is an important component of our school
process. As a school, we constantly evaluate in order to provide
evidence to validate that what we say we are doing, we are
actually doing.

Looking at the quantitative evidence for Caring, Cooperative,
Critical and Creative attributes we discovered that while the
children consistently exhibited Caring, Cooperative and Critical
attributes, Creativity appeared to be exhibited less frequently
(see graph).

ML EBEAIEE S ITRISIRERT L I HRF AR RHETIE
REEAINED. HIEETEHITIE , RABIERAVESEM
4, SEbR BT AT SLKIE.

RiE KRB "BIE . HARRGE . "RIEN" NERHIERE,
HAIFEERMZFNESRIVHENZ KB . "GIF" 0 "#F%E
FRAE" T "BUED” BROMRBEXIRERE. (FEUATESE)

29%

Thinking”So then...?”
EE "BBA.... REHE?"

Creative

31% ClFr

Thinking “What if ...?"

However, qualitative evidence from Children, Teachers and Core group members all pointed to improved
creativity. Therefore, following a P4C presentation at an International Conference in Shanghai in March of 2015
with a focus on “Creativity in the Early Years”, the PAC Core group at Fortune Kindergarten decided to:

289, 41)L. Hb. PACKVNARMAIE M EEEMIEHFIRSEIEN. B, 20155387 Lig#DMERS N Li#iTTPAC
3 “4h) LEIER" BHRITFIRRLG | PAC IV NMBTEBELD) LEIRESLMEAT AR

® Reassess the validity and credibility of the observation
protocol and tool being used to evaluate this criterion.

® Focus on inter-reliability by examining how observers are
using knowledge and observation skills to identify aspects
of creativity in PAC enquiry sessions.

This, therefore, was the focus of a full-day workshop for Core
Group members in June of 2015. P4C Core Group members
reviewed observation protocols and criterion for creativity in our
observation tool; observed three separate P4C enquiry sessions
and, following observations, worked first in pairs and then in
larger groups to compare their findings in order to ensure
observer inter-reliability.

o EHHMLEEAREAGEENNNREFMIENERE. I
=ik,

o BRI MERE AMAIE FARIRAIERITIAEPACIEIE 175
EAEREEE.

FEtt , FE2015F6 Bt/ INMARIRL R A T — B RAYAS AR #4715
HR. PACI/NMARR R AT RENZPNEREF. ENEHT
TR, AR EEXNENRITFHIER R ENR T RRPERA
STIHEES , FF MR BIAIE R T T IS ARAEITR , IR
REHLXIER , LIRRENRRGEEROTEE.

#E s H
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V. Impact on Values Development {/MEEFRAIF/E P4C at FKIS

Based on an in-depth full day process with the P4C Core Group, consisting of 32 educators from across our
schools, the following criteria for creativity was deemed more age-appropriate for our Kindergarten children:

RPACKZI OV NAFFRAGRNIAR , HEREMWHISREIB2UHETENS S, B, ITXEHBEHELRI) LeENR
FRISTRSERF G 4 LEYSFUAHE -

Expressing original ideas / expanding / adding to ideas ZRiA#¥08 / FE(H / FriGs

Drawing / acting out, etc, questions, thoughts or ideas REFSIE IS ARG R FRIL T, 8% W
Seeing connections &I KEx

Finding examples %%l F

Based on 24 observations of 5 classes using the P4C Attributes pac S
reviewed criteria the following was observed in 5 -

relation to Creativity. ,
. Moreover, from the chart below, using the new criteria for

BT 24N ERE X SN R AINER creativity, we can see that Creativity correlates well with
KFBNEDRIMERER T : ' Caring, Collaborative and Critical thinking attributes.

A , NSRS ETLIEY | iz A& DRFmENSkE 289
R : I, HNBEAMENENSXE. A1, ItFIMBHEZTIHERX,
Creative ¢z

75%

Expressing original ideas/expanding ideas/adding to ideas

88% §
Drawing/acting out etc questions thoughts or ideas :
IEAEMABRRNAIRRIAEE. WA

50%

Seeing connections

BEEER

21%

Finding examples : Collaborative ~ Caring Creative  Critical gasio  Critical (adv)
ETieh R A G TS E O A= ' e *E B HAE @x)  HAE @

#E s H

Fortune Kindergarten

18/48



Impact on Language Development
PAC 54)LANES R E

P4C has a positive impact on children’s language development. Children’s questioning abilities improve as they learn to ask more
open-ended questions and begin agreeing and disagreeing with each other in a respectful manner. Children also begin building on
the ideas of others by developing and using specific language structures, such as “l agree with you because ..." - “l want to build on

”

...." ="l think ....because...."

PAC XI41) LIE S RENAIR RETURIEA. H4h)LFSREFF LR, (IR N AN ERIRT, BN, MIERMTFSFE 18
BENSERARREEEMANUR. BITIEAM "RERMRNEEL, Bh-" "REBRERNEL BF—&7E " "HiAA-BA
"""" " EEEIESON, HLFFRFRERI AN RAER EREBHIMA.

Vocabulary is further developed as children
reuse vocabulary from the stimulus when
providing reasons for their ideas and
opinions and agreeing / disagreeing with
their fellow students. Teachers in the role of
facilitators assist this process by repeating,
rewording and rephrasing children’s
utterances.

LW EHEHOMARIEBRSH R, FEHE
HFNEIER, s LEZEENaXFXES
BEZL, P ABI AR ESH S N IREE
REE, B HAENRAVEE RARE, B GILER KRR B RARE
""" RA-" X REFLECHEE.

| agree with you because... Iwanttobuildon... | disagree with you because...

“The frog needs to pluck up his courage to talk with the duck.” (Melisa K2 Bird Class) “TheFrog in Love” by Max Velthuijs
‘BREFEZEBSMEFIRIE, " —— KL NS, Melisa)

Children’s language skills are further challenged as they are encouraged
to look for similarities in questions and group similar questions together. | Inthis picture example, the class started with 4 questions.
During this phase of the enquiry children go through the following steps: However, following discussion of similarities and differences in

SR L SRR BB R e — | questions, the groups/class decided to group two questions
B R RRIREEHUTNA SR together.

WE, #ILIMNANEIREF B XERANBUSINES
MRS, VA / TR RS R,

® Groups present and explain the thinking behind their questions.

IR RIS R R A IS RY 4.

® Prior to voting for a question for class discussion, children identify .
differences and similarities in questions :

HILBESNHRREDNARNER 2L BREEHERETIE
AYEIRE.

® Based on groups/class agreement, similar questions are grouped
together.

NE / BB —EROEM | SEURERE—E. :

#E I H
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Stimulus: The Gruffalo by Julia
Donaldson and Axel Scheffler
R4 (The Gruffalo)

First thoughts B%&—

“What does astounding mean?”

HEPR SARF —RTHARR?"

“What is an underground house? Is it like a subway?”

AR TER ? &M —HAID?

Question Drawing & & [5] 2R
“You color the Gruffalo, you color the lake and you color that.”
"RIEIES, BKFIEBRREERE,

“She is drawing a castle. This story doesn’t have a castle.”

"WIEAEE— MR, XNIETIRERE.

Excerpts from Discussion T5i&iti

“Why did the mouse tell the Gruffalo he s the scariest creature in the wood?”
"It AEREFEEY EREAMERSASAREMH 2"

“Why do the mouse and the Gruffalo want to eat each other?”
"I A RIS ER N e 75 2

Teacher: Could this little mouse eat this big Gruffalo?

U /NEFRRENZIEANAIE 1T ?

-“No, his tummy is too tiny”
" e, SRR FANT”

- "Yes, because the mouse thinks he is able to eat him tiny bites by tiny bites”
"BJLAIZIE , EYNER SR A— e,

“Why do the animals not know the Gruffalo is not real?”
P A BN AR ENAIE 4 AR ?

“Why did the mouse tell the animals about the Gruffalo?”

"t A NEREFE NSRS ST E? "

ese
LI

VL. Impact on Language Development i&=&Erwm PACat FKIS

Final thoughts & f5#)/2 % ]
Teacher: Tell us if you like the book and explain why.

M AIRIFERIX AT , BIREFRANFERERIE

I like the book because... / EREWIXAT , Fl
It is the most interesting story | ever heard.
XERIMIHIRE BRI,
It tells me about the Gruffalo. BEGGIESG-HIEIEE,
| like the Gruffalo. FRE=IRMLIEL,

| have read it in Germany. FFEEERT, M MEESE,

| like the mouse because he’s cute and he’s soft.
KERER  ANERAE  RER.

I like the owl because the owl has wings. | want wings to fly.

BEWIELE , BAEEEEE , A,
Ilike all the animals but not the Gruffalo because he is so bad.

HREWFTENIEY, BT IS, BN ERARM S,

| don't like the book because... / FAEMIXAH , EA

It is scary. #IEE1RITA.

| don't like the mouse. FRAEIREE..

| don't like the Gruffalo. FRANEXRNGIEL,

| don’t like monsters and snakes. Fx ANEXRIZHIFOLE,

#E s I H
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“Little Beauty”
by Anthony Browne

“The Giving Tree”
by Shel Silverstein

llzoomll
by Istvan Banyal

HE L IHE
Fortu

ne Kindergarten
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“In the Attic”
by Hiawyn Oram
and Satoshi Kitamura

“Windows”
by Jeannie Baker

“Someting Else”
by Kathryn Cave
and Chris Riddel

B eIl H
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Impact on Teaching and Learning

HS5FHY

Teaching
i

O Alan, K1 #fi / Teacher

P4C has affected my teaching as my classes are becoming more democratic.
The students are learning that there is not always a definite answer. They are finding out
more and more that sometimes, there are multiple causes and effects.

PAGLERIHFREERE. FEINKBEA, REMR, EEAFEHE—1. 11LH, $XE
—=), TREAESTRIRE , TREth 2R ESMAINN.

O Sam, K1 #ifi / Teacher

P4C concepts have been introduced into other activities, for example voting. Children
chose Halloween pumpkin designs, turtle names and voted for and discussed their
choices.

BB EPACHE SR EM—EENPE, LHIIRE, BHIERETLHECKRESEHT
B/NRITE. S8 FLUARAMITIEaERE.

O Lisa, K2 i / Teacher

| have seen the benefit of incorporating elements of P4C into other learning areas: for
example using the discussion format in theme lessons to help children come to a better
understanding of the concepts.

HEREE PAC STHRRAFEMZIMHAMTFL  LLAIEE R FIZAINCHIFR (R
FRESEFIIERRE,

Turtle naming process Panda class Halloween pumpkin

LREFRE REEIE D ET IR EEEFR/NLITHE

e IH
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VIL Impact on Teaching and Learning #5598 P4Cat FKIS

Individual Development
MEURRE

O Danny, K2 )i / Teacher

Last year, one little girl who had a strong personality and was very bossy always had to
get her way. Throughout the year she transformed to be more inclusive of others in the
group. She became a great leader, ensuring that everyone in the group was a part of the
group. She became more caring and cooperative in class and out. Honestly, | cannot
assume cause and effect but | have definitely seen a strong correlation between P4C
classes and students' emotional intelligence.

EF, BRI EBEMREMERYVNG I, IR EHE , RTARN. (B—EFRIPACES), i3 T,
LISEBEBABNMEMR. AEATMNIK, HRRTE—UAREEAENEFENE. T
CHERE ERRRE WX NEREX DT, b2 LT IEIEF. WL, HBFEEHRIX %
FREBENPACRIRIEMARET XM, BFEME, PACRIESH) BB R RERBIIXREMN.

O Lisa, K2 #lifi / Teacher

The impact of P4C in the classroom is that it provides an opportunity for all students to
participate in a class discussion. Students who at times are hesitant to participate or who,
perhaps, lack the language skills or confidence to participate in an English lesson are
able to participate in a P4C lesson. They are able to use their native language or get help
from a friend to express themselves. This is not always possible in other areas where

there is a clear right or wrong answer.

PACHFIBZFIRMI TS ESRETCHN S TIEERNS SREFNENIMBHRNZL T, RE
EEREENE T, ERIER ERBENET, EPACGRE , IEEBEFES SiTiE. 1L
BECHEIERENR , B LUKBIEM, #EhIREBCHMR , RN EIREE—IER

ER B ENEIRNER.

O Jessie, K1 #ifi / Teacher

P4C encourages children to raise questions, use their creativity and imagination and
helps develop reasoning skills. This enhances children's self-confidence by providing
them with opportunities to speak their mind and express and share their feelings freely.
As part of this process, children explore conflict in the context of a caring, cooperative
environment, which provides a safe place to challenge assumptions. Ultimately, this
helps them to gain a deeper understanding of themselves, others and their
environment.

PACHFTBEZFRHU TS SRETCHS , TICRNSSREFNEMMBRAELF, R
EEREENEF, R EER EABENZ T, HEPACRE , (& BaEIS 5118, 5L
FRECHSHERANS , AT LUKEIEM, BEBIREECHMA , BAXEREE—IER
HER , RABITHIRIOEE.

BT 4 I E
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Impact on School Improvement

The P4Capproach has also had an impact

on school decision making for school improvement,

empowering teachers’ decision making ability within the school and leading to
deeper and richer discussions on school related issues.

An example of an area that we have discussed using this approach is,

“The Impact of Schools on the Environment”.

EFRERE—HE, PAC LKt E IR TS T— R M.

X BITRIRE RS TIS B RAE R |, 78T T ER NGRS,
SRR EIT R MBI X — A RB LT, —MERBRABITFRE FRARENSN .

B w5 H
Fo
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VIIL Impact on School Improvement 4 & P4Cat FKIS

Teachers identifying problems and developing suggestions
HIMFAEEIRL. PHELHEIW. /%

Displaying and Sharing
RRMSZI-E

Example of an action taken to reduce the school’s
impact on the environment

EREERZEM
Before - Individual boards / Rl -- MEMRE After - Shared boards / TU{E -- FERRE

Y 5 & 40 L =

A4 Fortune Kindergarten
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P4( Training at Fortune Kindergarten
5% PAC i)

At Fortune Kindergarten, we believe in lifelong learning; as such learning is
viewed globally. Fortune Kindergarten is, therefore, committed to continuous
improvement of its PAC program. Hence, we provide continuous professional
development to Fortune Kindergarten Teachers in Philosophy for Children
throughout the school year.

EiEE) LE , BNBRSFASIKMINEFHITREF.,
ELE , BERE D TPACGREAFEA R, BIIABDRHEFENFFR PAC ZTE WA REXIEZI.

B/ E 4 I HE

Fortune Kindergarten

27/48



ese
TEN

IX. P4C Training at Fortune Kindergarten ;& P4C 1)l P4C at FKIS

The graph below shows the level of participant satisfaction for 2014 to 2015 training sessions with values ranging from 1(Poor) to 4
(Excellent). Looking at the general data we see a high level of participant satisfaction; values higher than 3 in all areas.

ITEIZRRZ 2014 B 2015 FF)IENRIR. BEBEMN 1 (FE18) 2 4 (BR) . REERS , HERES.

TERTERIEL , FATERAZIT 3 LA LKHE,

P4C Trainings Feedback Results PAC 151l iR 4558

June 2014 to June 2015
= 4,00
§ 3 3.50
Se 3.00
S x
59 2.50
] 3 2.00
s = 1.50
T o 1.00
E, g Date: | Date: | Date: | Date: | Date: | Date: | Date:
- June | Oct Oct Nov Mar May | June
16, 17, 23, 19, 26, 6, 23,
2014 | 2014 | 2014 | 2014 | 2015 | 2015 | 2015
W 1- Quality of deliver 5%i)I|FE it 342 | 375 396 | 392 | 394 | 395 | 377
m 2- Techniques and resources used FiRFIE AR 347 | 383 | 393 | 367 | 372 | 3.86 | 3.50
W 3- Usefulness of sessions SCAIMERE 332 | 375 396 | 373 | 389 | 371 | 3.65
The disaggregated data below validates that training sessions
promote and encourage the attributes and values that trainers are Techniques and Resources used FH iR A I {E
asking teachers to promote with their children- Caring, .
Collaborative, Creative, Critical - and teachers also agree that 2 el es o e
training content is transferable to their classrooms. material used
[ZE Rl NENGE]
1%3\3_\(%?&}%53\9?'}3%%%, i%lJIIEF' ' iﬁiﬂl%ﬁﬁiﬁﬂ% P4C E"J%‘?E*D participant involvement
IMEARIUE T IS BOBRIEE I, 5321 |t R RS IROP BIENES
BIEAERE b, RN RBLESURT —— *B. A 8 e
IER I RN R R, 100 150 200 250 3.00 350 4.00
Quality of Delivery Hilll & i Usefulness of sessions SEF {4
1- Quality of Delvvery Zill/FE it 3- Usefulness of sessions SEAt
is collaborative {{FHI related to learning BXZRE|Z3eh
is caring X9
related to my teaching BXZRE#
encourages creativity EEIBIHTHY
related to my school EBXREIFSHh
encourages ctitical thinking S&mIt#IMEEAR
1.00 1.50 2.00 250 3.00 3.50 4.00
1.00 1.50 2.00 2.50 3.00 3.50 4.00
w4 I E

Fortune Kindergarten

28/48



Appendices

B

the enquiry plans below were used in K1 classes.

Please understand that these are not lesson plans in the traditional sense.

They are guides, and must be used as such.

Again, we must emphasize that it is important to gradually introduce and review
P4C skills with children.

Please see response to question # 3 in FAQ for more guidance on this.

AP EYIR RIRIRHF SR B E 5k B KBE,
THHMHEFARCEEPIERAY, FEEIMESIERER.
XEFLEZEZEX LHHER, ENRIER,

ERY, IALMERERE, WFPACKAEMSIANME L FERFHH,
BAE "BEREE PHE_ZRBELXTXAENER.

# w8 H

Fortune Kindergarten

29/48



es e
LA

X. Appendices fiis P4Cat FKIS

Sample Enquiry Plans
Er AR S]]

Animal theme Green Eggs and Ham Recycled Costumes
— concept line FIGEFA N AR BATHIER R R 3%
P ER — Sk

B w8 H
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Animal Theme
&Y R

Subject E/: P4C - Animal theme - concept line /P4C - FEH - W&k

O Objectives Bfx:
a) to learn to think critically about a stimulus. S it B A TEE,
b) to learn how to use a concept line. ZJ4TIE LS4,
¢) to offer an opinion and give reasons. {2 8% 45 HIBH,
d) to learn that it is okay to change one’s opinion. BBEXZESHNFEE 217,

O Resources #1#}:
Images of animals the class had learned, images of different kinds of food animals may or may not eat.
RE EEINSE R, i E RN A EMEEYNE R,
A video clip of a carnivore animal hunting for prey (David Attenborough’s“The life of Mammals’ suggested).
BRIASEAIIST.
a concept line on the classroom floor (a line long enough for each child to stand on, something on one end to indicate
‘good’ something on the other end to indicate ‘bad’),
MEE IR ER—5 "8 | (BEERBK, LMERMBL) BT LIRS L, i —imR "BROAR) ", B—imER "R
B(RAR)",

Warm Up Game # 5% (circle time Bli%iE30)

1. Review the names of the animals the class has learned so far.
B EZHaIEF.

2. Show the class some pictures of food items: some that the animals do eat, others that the animals do not eat.
HRESNAERYE , TAEHMIZH 'R T AR R R Y.

3. Play a matching game, have the children match the food to the animal that eats it. Give the child encouragement to offer
their reasoning.

Boxdibex——# A B R EOXS , skt Jin HEC R AOTR .

B e8I H
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MAIN BODY E{k (lesson time Lif )

1. Point out to the class the ‘concept line’ in the classroom. Explain to them that one end indicates ‘good’, the other end ‘bad’ and
in the middle means that you don’t know.
B4 LSBT MR EA “HESE"  HBBRXERENEN &N —inAER "AR(AR) ", B—mE TR (FAR) ", &+
B AHE"

2. Explain to the class that they are now going to watch a video clip showing some animals catching their food.
VDL ARRE D) LEDIS B s s LsT.

3. Show the class the clip (a cheetah preying on and catching a deer).
WMESA (JESIIENE) .

4. Ask the children to close their eyes for a moment and think about whether what they have just seen is ‘good’ or ‘bad".
LA LIREBRE , B—ENIAFZIIRER "BR" &8 "FTRE".

5. After they have thought for a moment, have them open their eyes. Then ask small groups of children at a time to stand on the

area of the line that indicates what they think.
ERE—RIEE, B4 LERFHIRES , 15R "% AE , B REELER,

6. As the children stand on the line, encourage them to give reasons for their choice of position.
) LS ERsTRE , Bt T X A R ATIR R,

7.When all the children are standing on the line, have them look around at where other children are standing. Then, ask the class
to be seated again in the circle time area.
LETEL) LEMIFIERE L LR, BEMIIEEEM/NARAERE, AF 14 LEIZIBE SR KA LT,

8. Open up a short discussion by asking the children to once again offer their reasoning for the position they chose on the line.

FRRERITIC , R4 LBIRG BB AR R,

Stimulus %% 18 % f 8] Video clip #l47
Question Development [3] AT E]: Good or bad - thinking time §Faiif——E&ATE)
Voting Method #%Z: Stand on a line S5p—HE

Open discussion — Give reasons for their position on the line

PR TR 6 —— BT TR E SR

Last Words /54518 : WRAP UP (Afternoon) 3 5;&5) (T4)

In the circle time area, revisit some of the reasons children chose for thinking the clip they saw was either ‘good’ or ‘bad".
Finally, ask the children if they have changed their mind about what they saw. Give them the opportunity to stand in another
position on the line.

EEBEN, EFE—LL) LR EINEERFEN "BEE CAR) " B2 "FEE (FAR) " IR, MRMINEERT, 4
Lh)LEFEERTS,

REFLECTION: & i&

This lesson was conducted early in the year, so it was surprising to see the children exhibiting strong opinions and being able
to offer quality reasoning behind their choices. The discussion varied from the Cheetah being a bad animal, to it being a
mummy or daddy Cheetah who needed to find food for its babies. The children were also able to reason that each animal
needs to eat to survive. After discussion, quite a few of the children chose to change their position on the line. This showed
that with new information and after hearing the opinions of other classmates, they were able to think more critically.
XE—TEFPBTIOR, Fill, ERRFAIRNEENBE NS R EREIFECU RN, ELOART. BFITIe
BAHEE, BN JESIR R MRS EIARITIE , AN B EABEEERTEHRRFAECHENERE" WY
Bl BZFINEZEN "S—FaHEZERVRESLET IR ERFITE. BENEE, HAZHNERFRETECRIINERE,
SR TEREMAE . X, B FERIE TR E BRI T RN RIS | fEE b T it B,

B eI H
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Green Eggs and Ham
LRISEEFIN BE

Subject E/: P4C - Green Eggs and Ham / P4C - @3GEfA bR

O Objectives B#x:
a) to think critically about a stimulus. 3SR R AT B4 S XiHTEE,
b) to make an assumption. 2H{Rig.
¢) to try new things. ZiXF 4.
d) to challenge one’s own assumptions. FE£EE S HIERIZ,

O Resources f1#l:
Prepared green eggs and ham (deviled eggs colored with green food coloring), yes / no poster, yes / no voting cards, story
book.
SIGE (BEFE R LEERAER) . X, "ER/AER" BRA. "EX/AER" HKRER. #EH.

Warm Up Game # &% (circle time Bli%iE30)

1

. Show the children the plate of green eggs and ham
M4)) LRI B SR RAYER T

2. Let each child take a close look at the food, and then ask them the question 'Do
you think you'd like green eggs and ham?'

BN ZFAEBEERY  FHRHFA RERGISEMNER" 15?

3. Give the children a few moments to consider the question.
£a4h) L — LR B B )RR,

4. Bring the children’s attention to the yes / no poster. Repeat the question to the class
and then let each child take a turn to put their response in the corresponding area.
BZFRR "ER/AER" B~ EEEA , L FROREMN SRR

"EW/AER" K.

5.They take a no card and put it in the 'no' area if they think they will not like green
eggs and ham, they take a yes card and putitin the 'yes' area if they think they
will like green eggs and ham.

WNREN) LR EREGFISEFNKER , BB “FER" BIRABAEN MR, RIFE.

6. As children post their reponses, encourage them to provide reasons for their

choices.

L4 LEIZ IR , FFE b AI4S IR,

B e8I H
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MAIN BODY E{k (lesson time Lif )

7. Show the children the cover of the story book - 'Green Eggs and Ham'.
M#ZF R "ERGEFKAR" XAH,

8. Introduce the story and then read it, reminding the children to remain quiet and hold on to
their thoughts while the story is being read.
NMBFFIIEIE , 1REEL)) LIRS RS, FFE BTN,

9. After the story is finished, allow a few minutes for comments or short discussion.

ARG RIFERERTIE.

10. Explain to the class that we are now going to try eating green eggs and ham.

HiF4D) LS ERAEIGETNAR.

11. Give each child an egg and a piece of ham.
DEBIN BT NERN—RXBE,
12. As the children eat the eggs and ham, encourage them to describe the taste and whether or

not they like it.
H4h) LIERZXSERFNK BRAT , S IR B S =EIRIKRE  EREWX M KE,

13. After the children have all tried, direct their attention once again to the yes/no poster.

E4D)LEREE, EMA "ER/AER" B RREHTEE,

14. Ask the class if any of them have changed their mind and give them a chance to change their
choice on the yes/no poster.

RBL) LHEERT BV IXEH.

Stimulus # & 0B % A8 Book: Green Eggs and Ham $3£5 (Green Eggs and Ham)

Question Development |7 i 8] Thinking time: Will | like the green eggs and ham? FEIX#=5 (Green Eggs and Ham) 13?
Voting Method % Z: Yes/No cards and poster 2k / A=W R AL

Open discussion: Give reasons” | think | will like it because...”

Discussion Time 12 A8 FHETI : BN, B

Last Words /54518 : WRAP UP (Afternoon) # 5i&%1 (T4)

In the afternoon, revisit the poster and talk about whether or not the children thought they would like green eggs and ham
and if they actually did like green eggs and ham. Try to direct the discussion toward the experiences of the characters in the
story. Try to relate it to any other experiences the children might have had in their own lives, have they ever not tried
something because they were afraid? Have they ever tried something new and enjoyed it?

T, EFE TR, FL LTI IRREASESENNXER  IIANBERESEREN]. HEBITCEnEBINEhAENE
BE. RELDKRESHALLR @RS EERNE—EHEYE . ERAETAMIEEER ? HESH T —LHNEY,
RERER?

REFLECTION: % i&

As this activity explores one of the children’s senses, it easily captured their attention and held their interest. They didn't
actually try the green eggs and ham until the end of the story, so they were excited until the end of the lesson. Two children
didn't want to try the green eggs and ham, and another two children changed their response from 'no' to 'yes'. Some children
were able to tell stories about where and when they had been afraid of trying something new. This lesson was the
introduction to the focus story for our language arts festival, they are now excited to explore the story further!
ZILEHBL I ZFREACHREZ— — WS 5EH, BEBIFER ZERFIRER DS RIS, FL L, ZF
N—BERMEERAETHEORINER , FTUABERMELERA , W] —BRFERXEIRS. BRNMEFARAEESHEGENGE,
BINENZFEETHANER, NG "RER" BATE "SR . —LEFAIEEHAMBINSEAR, MeERSHHEYNERn.
XBIREFRIES SATIENN—ERD, WERFIEEHKBXNMERITH— LRI T,
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Recycled Costumes
BAIRIIMR AR

Subject ER: P4C - Recycled Costumes / PAC - HANHIFRIR AR £

O Objectives B#x:
a) Use recycled materials to make costumes to develop creative thinking.
FIF AR EM R EHEIEIMRIRSS , SR BT, (AR NEHRAVR K.
b) Encourage / Develop collaborative problem solving through communication and voting.
EAENSIERER, Y12 TRERARTIERBRER, (O8R5, REESEE),
¢) Develop language by encouraging children to provide reasons for their choices.
BT RBRFENESEE, IR HIEEAVERS,
d) Challenge one’s own assumptions.
FREEECHIRIR.
O Resources #1#}:

Variety of different recycled materials (Recycled cloth bags, paper shopping bags, newspaper, plastic bottles, plastic bags,
paper cups, fabric, egg cartons, food containers, toothpaste tubes, bottle caps, etc), scissors, double sided tape, glue, clear
tape, stickers for voting

EESMESEMERME GMRE, RRWWR R, BrHh, BRER, 97, ok, REIMEHNT, /Y8 TR SkiEF
&) 5870, WEER , B EBRRTE

Warm Up Game # 53X (circle time Bi%iEzh)

1. Prior experience: The previous theme was the Universe, so the children had a lot of knowledge related to this from reading
books, activities and media. We, therefore, reviewed relevant information
ZLRNAR  ET2ris) B 5 /A "FE" NEEN, Bt , ERiHX—HEENRIL) LERBE il —R50Ew (¥
B 8F BEE) BT-ERFRERATRER. B, BAIERR T—EEXAER.

2. Show teacher prepared PPT of recycled costumes made from different materials and ask children: how were these costumes
made, what were they made of, which is your favourite and why? Also, if you were to make a costume what kind of costume
would you make?

FREZMEFNIMRIRENE R, HENERE. (FIEXERERZBTAREIENLE 2 REERB—H, AHA?INRILRES
BRIt — 4 ASMEEAIMREHERAIIMRIRE (R AFAIEIE?)
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MAIN BODY /K (lesson time L)

1.

Following the warm-up discussion tell children that they
will now, in groups, cooperate to make a recycled
costume. Also tell children that in their groups, different
children may have different ideas. Groups will therefore
have to think about how to come to agreement on which
costume to make.

B HRFITIC, H—L R LBWEIMRIRIRAIE, 250
RIZ B IRERRRIMRIRE | KRED = T —LECHXT
IMRIRZEFIERIRIE. SRFILBEAIAR—EF, LUNER
B, HEBIE—HIMRIRE. 8 PABSEESHSFE
%, L —E 2B —2IVNEOTRAR. ZIDREFEERI—
ERTLUREFROBE T IR RRIR,

Each group collaborates to decide on what kind of
costume they will make. The teacher moves among the
groups observing and encouraging children to discuss

guides and encourages.
DEITIS  B—AREE/NEMRIRENIEBRL. BIME
RNAANE—NNARITIE , EEEZFEIENBHRET, &R4h
JLKREHTEBStIE.

3. Class comes together and each group explains / talks

about their final choice and how they made the choice.
&8 5 NNEERIMRIRERSIEAEE.

. Groups now work together to assign tasks to make their

costume. Again, the teacher just facilitates.
INBRERFIT D TEESIE.

. Exhibition of costumes

B4 LRI SR,

. Voting: Each child votes for the costume he / she thinks is

the best by sticking stickers on the costume. Children
give reasons for their choices.

their different ideas respectfully. However, the teacher
does not interfere with the process; the teacher only

TR H O B PR SEROIMRIR SR  FHA G RAIIER,

Stimulus ;&4

Question Development ja] A &)

Voting Method % Z

Raise hands to vote for the costume
each group would like to make.
ZEFIRE | S VERE AR,
Use stickers to vote for the best overall
costume.

ISR SRR SHREMRIRE.

Teacher made PPT of recycled
costumes to stimulate children’s
interest. BANBRRE— M ARROIMRIREE ?
MR AR EAA I RO R AR Which costume do you thinkis the best? Why?
R BIVERL PPT, BUk4h) LAORBRE KT, (RS — B IMRIRELT ? A2

NILIF

What kind of recycled costume does each
group want to make?

Small group discussion 2481318

This topic is very suitable for a P4C enquiry approach. During this activity the children are allowed a lot of freedom to discuss
and decide on what they want to do and create. Each child has the opportunity to express his/her thinking and opinion. For
example, when one group was discussing the type of costume they wanted to make, some children wanted to make a princess
costume and other children wanted to make a superman costume. One of the boys in the group said, “Why don’t we vote?”
The group members agreed and the problem was quickly solved by the children without teacher intervention. Other groups
saw how this group solved their problem and they followed this group’s example and voted.

In my opinion, the P4C approach helps develop children’s thinking skills and creates opportunities for children to think
logically and creatively. This also has a positive effect on children’s language development.

XE—HIFEEGRA PAC HANZRHTHIES. EHNNABTHLHL, ZIMEF TRANZEILZFIIFRS FREECHIRE
Blgn; FEANAE S
REEENF—HEARRIMRIREE" BT, = FIIFEBH DA T BSHEE. BRBHATR, BRBMIBAK, B2, XEREERZ
PSHIRIFE  KREEHECEENI—K. B2, EMRTOAI , ERFEBAANARIFE , LATH— NS ZIRNALA
REHERITTEAFHREIRE. 25 X—RIMRRIEM/ AR, — MNVAEET R BN E A TRENSIERENS TS
£, HENZ , PACHZTIITFST2ERNANZEBRRN  ANEFN. BREETEZFINRENRE A FIETEREE
BEFLIRRHNN S, SRR, ZFIRESRENHRNSERENARE.
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P4C Observation Form
WER /7 155

Stimulus used / &I | Observer' s name / JEZE | Facilitator's Name / (£

Date / HEA:

Year Group / FEHSER Class observed / #E4% Number of children / A

Please circle all sub-categories below each main attribute that apply to this observation
(BEXFE TEHRATAAFEHERL)

Collaborative Caring Creative Critical Critical
?[%Ei@i"ﬁ% KLY el HEFIHY HLFIHY

Expressing original

Reflecting on the ideas/expanding/

Most children Participating

axEEH)LE Stimulus adding to ideas Finding main ideas Providing evidence
= £ 52 B ARG 4[4 . AW A N aYAE;: % B4
MAZIE e 5 'S%zazigfrm{#,%ilﬁﬂ AT A R LA ERA M A LI INFRHIARS & HAB R AR I
. NSRS
Drawing/acting out etc,

Building on each other’s ideas Respecting each speaker questions Finding supporting details Questioning assumptions
EMTFREUS5EN 5ISERARE thoughts or ideas EEES ISHTE REBHIE R FELT R LR

BRAEM B—UREE ERASMARAIS K MR SRETT SRR EE FHEHAERARIRZ

RIAEE. WA

Disagreeing without being Taking an interest in

disrespectful other views Seeing connections: Defining meanings Finding criteria
5|SEEEREANER NN S ) 5ISEREENSEE ERGREICTHMAHEIE
EXHFRRIEL, = ;ﬁﬁiﬁﬁﬁ_ FElEES BTN HOERERFIRIE
SHARNERNETEE | T oS
. . h Open to changing ideas Finding examples
nco%r;ggg;mé%’i ere E‘E.z:?ﬁ%'—iﬁﬁ: Eiﬁ?@*%% Drawing distinctiﬁns Judging reasons
oboviniwsiy HQESDZJLT T%Uékaﬁﬁmim;f X Eam A= S 5ER BB FIbikiE
= =
Other Other Other Other Other
Hifth Hifth it Hift Hifth

Concepts (What concepts surfaced during the process of this enquiry? E.g. “You need toys to play” )
W& (FERITE AT IR AT T WRLL 48557 ltn: “REEFENRR")

#HE I H
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Running Record: ( Record what the children say and who contributed to the discussion)
WIBILRE: (BZFRANEIEE TR, FRiEEWMANEFHEMAR ST XMTIEEERHIER)

Suggestions and/or room for improvements
MRIFERT 2B RS EWIEE IR

#HE I H
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Frequently Asked Questions

CW T

Answers to the following frequently asked
questions were provided by our team of K1
and K2 teachers and school principal who
have been implementing P4C with 4 to 6 year

old children for three years.

EZEUATE LGB E—LEEI 4-6 SHIZFiHITIEAHEA 3 F PACHFE

EFNE PRI BRI F R E K,

What makes a good P4C stimulus?
Tk $E PAC R

Answer / @%:

O  Something that is engaging / thought provoking or touches QO
on an issue or problem that is age-appropriate and relevant
to the children’s experience. For example, at the beginning
of the school year, Friendship or making friends. We use P4C
based games and fun activities to help prepare the students
and hone in on their question making skills. After
successfully refining the tools they need for P4C, where the
enquiry takes them after that is up to them!

—BnEZFAERER, BESIRBENERERA, than:EH O
FENFRITNCEIRERR K.

QO  Something that children can relate to that is entertaining,
can connect to Big Ideas, and / or has a conflict. For example
in K2 close to the end of the school year, Transition into
Primary school, change.

SHEFNEBHEXA, MBS EAIINEANEH. 511

FHEE. M (B LRI kP EFIRRAIERE. W, KRIEE
EEPBFINNZX R,

Something that can focus the children, hold their interest
and make them think. A variety of stimuli to help children
develop their curiosity, language ability, creative and critical
thinking skills.

PACHIRBYIRIZ 2 REB RS 140) LAGER ST, Frib iR
BEFRBERN. —FRIARARISAIEE TR EN L) LB BIIA
REBR  IESFRIABEAIAR IS DFORLFIME B o,

Images, photographs / pictures, video clips, real items:
backpack with items inside, Sari, and books that stimulate
children’s interest all make for a good starting point
depending on the theme / subject. Using a book as your first
stimulus is one way to introduce the concept of questioning
materials, then you can move on to other mediums.

B, RR/ER. RETE. BAREY  EEMEENYaR. 55
IR, BEF, XLRERURILEXBRIARA , BRRFAT, 1%,
XEBURTHHNERAR. B—FBEABMEDE—MEN
HEBFENMRANIE, 25 RALIg AR T A,
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& PACER R, TP ERNAE?

How does P4C change my role as an educator?

Answer / E%:

Teachers are generally thought of as the sage on the stage;
teachers are central and have the answers. However, when
facilitating P4C enquiries teachers must assume the role of
facilitator or “Guide”.

HIMNEERIMBARER, SRS PR, bIRIER
BRNER, MIESXEE, A, ETPACHFARHE,
NS HURNARSISE B— "B M.

As a facilitator you must assume a non-judgmental attitude
while listening carefully to what children are saying and
the concepts guiding their thinking. You will need to help
children delve deeper into their thinking. In certain
situations the facilitator may need to redirect a question or
ask a question to help children to come to a better/ deeper
understanding of the topic under discussion. Children,
especially young children, will need guidance to
understand that everybody has a point of view and that
open discussion, agreement, disagreement and seeking
evidence to support viewpoints are important. You must
not, of course, inject your own point of view. In the
developmental stage, you will need to help children
formulate/reformulate questions; the questions, however,
must be the children’s questions.

ER—1T RS, RYAFE—TIFFHENSE IAEMITZ
FiRHANE  IAERERES MM EENIBLMS, £F
LERT, ROREREEERN— NIRRT ER , SRR —
ANENR , LARSED4N) LRIty / IR AN T RS RIE™, JLE,
FRRENNGZT 2R ESIS  SRETREIANITES
BEMR, FETRATFITE. BR. FEEMSKIEESIFH
MAERREENSRE., SR, RATLUEX I 2 F m bl 1iE
ERECHMA, EXNREMR  (RREBIR TN / B
BCrE, H58, XLERE, —E24)) LR BAIE,

Our behaviour is of course critical. If we, as educators, do
not exhibit caring, collaborative, creative and critical
attributes in daily behaviour, then it is unreasonable for us
to ask our children to do so. We must, therefore, model the
attributes we want the children to exhibit.

HANMITHREXREEN. FAREIEE MRKNESHER
BITATIRERNEXE. IME. SIEDFIRFAIERYE, BBAR
MAREERFAINBZF ZX . B, FIDREZ T
ERILASE.

If we want children to wonder, then we must wonder. If we
want children to ask open engaging questions, then we
must ask open engaging questions. If we want children to
be caring and collaborative, then we must model these
attributes in our everyday interactions with children and
staff. The facilitator must exemplify learning and create an
atmosphere in the classroom where everybody is learning;
including the facilitator.

MRFNFLEZEFIERREFFO, BAKNBECSHL AT
0. MRBNIFEZFNEEREMGIE, BBATKAN LT
BINNBBETAPRIMERRENSE, THEENZ ], WH
ftESEE RN, BIPBAH—FIAIHE, HeliEH—F
S5 BHE BPABREIE 8EXITES.

Moreover, although we are working with young learners,
helping children to develop the skills to engage in P4C
enquiry sessions promotes logical thinking skills.
Furthermore, this early access to logical thinking is a
foundation for later critical engagement with subjects such
as reading and academic writing, which, as we all know, are
critical to school success.

BRAR—BEEEFYZ ], BEiIRR#HIT PAC IRIERY
BFEEANRTLURFHBIA0BIE B 4EaE DY, 5, X R HR
RSB B BRI MR T — N EM , ERINENZEAS
e, BEEEANZ FAIRLTH, EBRLALLAERHAT,

However, in today’s league table driven society, we must
not lose sight of the fact that while school success is
important, it is only important for our children if it leads
them to a meaningful, fulfilling life that contributes to
society. A good facilitator, who is able to critically engage
children, has the ability to encourage this type of
development. Hopefully, this engagement will create the
conditions for our children to grow up to engage with
issues to make the world a better place for themselves,
their children and our grandchildren.

AESREXMNEEERRAES , BADATEBAN—1F
IR FUENRIIEREE BEREEEENHSETER
BRILLREZFNET—MEEYN, RENEE, BERE
BanTHE —MRIFNES (i) BeRIFRS 1T, B
BENSRXMITANA R, FEXNTNEHEAI0ZFIE
&M IR KLUE  EX ARG EYF, S8
SR LR E AT
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What behavioral issues might we encounter and how might we deal with / avoid them?
HATATRESIBEIMRLEAT AR, AL MR / 88 o i Lt (2] 7 ?

Answer / E%:

As with all classroom lessons or activities behavioral
problems may occur. Therefore, in order to avoid
behavioral issues it is important that you establish
expectations for your enquiries. Issues such as lack of
concentration, children remaining quiet and not asking
questions, fidgeting, boredom, loss of interest may occur
or issues related to language proficiency may present
challenges. In order to prevent or minimize such issues it is
important that you gradually introduce full P4C enquiry
sessions to your children. Starting with warm-up games
and moving on to presenting a stimulus and encouraging
children to create their own questions or picture questions.
Once children create questions/picture questions allowing
them to air their questions (explain their questions) and
then moving on to helping children distinguish between
open and closed questions. Then preparing children to
vote for a question to discuss; reminding them that it
needs to be an open question. Before you move into
discussion, provide children with the language and hand
signals for agreeing/disagreeing and building on others’
ideas. This is a process and will take time. Sometimes you
will need to go back to practice a skill or skills that the
children have not fully internalized or forgotten.

[EUFTEIREH BN —F, THRETERRE. B, AT
BRATARBRE  (RREERLREIRIOTME. TRNTE
FARE, FFIMRFFTUN , BRI, Kuig , oW, KA,

BERNRRE  XERMEBLHR B, TR
DXFNEENRE  (RREELBRFIIELSHERRHIBESIA
BAPACHIE. N—TFRIRASENTHA , BIRRER— P RIEL
¥, BRERZF B CRE PR EE LR, —BZFlikd
B0/ R RR AR | XA AR AT LALE B IR R A1 DRY
BT, AR Z AKX S AR AR, AE, ik
BAIEERE—NEERITIE  REM], XBE—DFFAUEAT
B, FIERXHANTICZ R, SHZFINIBIANBRE TR

(B8R 3) RIZAMAIASIERREFHRFEL. XE—MIRE, &

SREE LA,

It is important, especially for very young children, to keep
your sessions short and gradually, very gradually, after the
necessary skills have been introduced, move to longer
sessions. Even when full enquiries have been introduced it
may be necessary to break up the enquiry with bathroom
breaks or playtime. These may be scheduled into sessions
or may occur at the teacher’s discretion. Of course, the
stimulus is very important. If it is not age-appropriate,
relevant or thought provoking then your chances of
holding the children’s interest is reduced. Again, as with all
activities, children who are beginning language learners
will have to be accommodated. You may accomplish this by
tailoring language, rephrasing language, repeating or you
may decide that you want to allow translation for certain
groups of children.

EENR BN TIESENNZ KR BERIFRIRE
RHENE  FFEZ T 1818, AL ERNREEREINZ G Bt
S TERNIIG. MESETLHTEMNMRTIRRET, fERE
EEURBERH—T, A F N —L ENAERTENE
B, REATRES WL HHEREIT RIS, BT ARSI S 801E
RMETHE. SR REMRIFEEEN. IRFREGXLE
ZFRER, AREXN , RERRNBURITIEH , BRAIRGRES
BZFNOERNONSHSENRD, B, EMAERE
;—1F ESRENEFIFEER. (RULUSTEBRLREMRE
ERREIC, ELER, RESRES  EERN—LHT
RAENE.

#HE I H

Fortune Kindergarten

41/48



es e
LIEA)

X. Appendices it P4Cat FKIS

How do we cope with language barriers in
PA4Q? ZEPACH AR AT R XTiE = SRy ?

Answer / E1%:

QO If possible, children could be allowed to express themselves
Q4 When is the best time to use P4C? in their native language, no matter who is facilitating.
1Z A PAC R ERIRTEIZE? ANERETRERNIE , 40) LT LA EHERIAIEIE,
QO  Provide children with examples of how to ask/answer
questions by providing appropriate sentence structures
Answer / BIZ: and sentence starters.
5 =] ji/—\:;‘-*- , PANAE Taly g:l: N i
QO  Atthe beginning of a Theme to find out what questions / ?@)L?E{"T; iﬂ;':' BRI EIORIE T T LHEN) LA
thoughts the children have on the topic. 1RIF) / AAIENE AR,
FEESNFRIAET, SR IN4N) LT Z R MA9E8E / A8, QO  Use arich variety of tangible stimuli.
QO  When there are social / emotional / behavioural problems IERABRIR LRI,
in the class that might be able to be solved/talked about by QO  Allow / encourage one word responses.
the children themselves. R/ BERI— N AR S R E S,
AT 7 aEEnsTER ./ [HERGERS /| ThHiE5R
if‘}i&l’{lﬂjﬂ,i}])l@b TIHRIR / WIEROIE / 1Bt / {50ie0 QO  Provide an open, accepting, non-judgmental environment.
’ REFH. EZESH. BEZFSUNEREE.
QO Ifind afternoon time the best because that is when we . . . )
have the most time. Long days (Tues / Thurs). QO Divide class into two groups English and Chinese.
& VAN 2 4]
BEBA—. ENRRAES IR, ENSFRBNE. BNARRERA.
O P4Cisn't always applicable to what you are teaching. Trying o C9n5|der Ianguage abilities when forming groups for
to shoe horn it in to every subject and theme can be picture questions. i ~
detrimental to the enquiry process. Looking ahead at your TEEFRAERT, SeE R4 UESHEN  REBIRT oA,
themes and lesson plans can help. That being said finding QO Have other children translate when needed.
:;::zsecv:iy;et?/::ycreer\t:;?di:; related activities into your EEEN EE MR SEIEEE,
PACKIRET S S H e A Y. e — R E QO Use abook as a stimulus that visually conveys ideas. Ensure
HOTE A 3 it R S BTSSR — R RAY - SRR that the book is visible during the discussion.
HRI ST SRR, R E R — A EEENAT, & Fﬁj;fgﬁﬁﬂé%ﬂ% NAEREREEREN. FEICHIE , EFRE
° - T XABEA A,
PACER NEMRAIBF X, BB RIREEERY. .
O pac o be ol d tofaTh toni QO  English and Chinese teachers can work together to record
enquiries can be planned as part of a Theme topic or children’s contributions.
may arise as a result of children’s interest. P4C strategies - - . —
may be used as part of a daily lesson and as a result may ifFEf:lQEzﬂEﬁ, PRMAMEIFES ISR EEDFAI
. : IR0k,
just occur at any time.
PACHE AT S G & A, EleE T SRR, ATl O For children who lack confidence or who are beginning to
1 ' =t 1 ! . . . .
SR, TR TG )| — B 2 B K TR B A T learn a second language, working in small groups is beneficial.
PACERNRS , A AR, INBBFREE Y. BRBERRAESEEMIEMRLDILES
ERE, APHUEXA 22 EFE e e
QO  Using body language, speaking slowly can also assist with
understanding.
BINERFENFRIEIRIE , RS ERAES B LER
EERE.
HFEHINE
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Are there age limits on P4(?
PAC BFILIRHINS?

Answer / [E%:

QO  Allage-groups can participate in P4C at different levels to
build on skills as they move through the age-groups:
PAC ST AR FIRERIL) L ERENREREIES.
» Toddlers: Making choices
FEHE : FikiE
» Pre-K: Making choices and giving reasons
/NHE SR IR (IR

» K1: Learning to ask questions, warm-up games and
beginning enquiries

SHE: FIRE), A, FHRRR o

» K2: Full enquiry
K RANRR

QO  Children younger than five will struggle with a full enquiry,
therefore the above suggestions serve as guidelines. Even
with Toddler or Pre-K, opportunities to begin building PAC
skills can be provided by putting an assortment of objects
on a table; car, teddy bear, doll, flower, colored stones,
pictures, etc and having children choose one. Children may
then describe what they chose and try to give reasons for

their choice. The teacher can then ask questions. The
teacher must model the types of questions he / she expects
the children to be able to ask as they move through the
age-groups.

BT SZRINIVRESHITRANRR , EHiL, LA ERSEER
5%, WFFeHs/NESAE | iHthi A PAC KBE, ATLAUEL
LI, tanfE s EIEA EANSEE., ZoiBRE, (EiE 8. B
Bak BRE, FHiLy) UESE—M. 4h) D sesimidteliss
R, iR HISFERER. ZEHITTLAEMBARRE., b
WIRSEHASE , iREEIE L) LB REIR HAYIERE.

The P4C approach is a good way to help children develop
their language and creative thinking skills. In our opinion, it
is possible to begin introducing P4C to children as young as
three years of age. For young children with more developed
language and listening skills the sooner you begin
introducing PAC the better.

PACRIRIFHINI &) Lt TR LU RIES RIEINEGAITT L. AN
RYIIFEE—ENRIAESD, RFN3ZEFH. BMRED
B4 LIESRIATRITEE D EBBRIA RAYE | R EARPACH
BATHFESSENRR.
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As you may appreciate from the variety of suggestions
above there are a number of ways to approach
P4C with different age-groups,
which goes back to what was said at
the beginning of this booklet,
“As you read through this booklet, we hope that ...,
especially for educators;

you take from it what will work for you with your children.”
EAHF R,
{RATAES % SIE) PAC FRREFIS BRI R RIS M,
FRAST AR T HORT S 2B5 BTIA,
“HIRIRTXART, RINHLE
RERIEHREE,
A AR B HSE RAEAD. 7
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Contributions from Educators
HEEWMR

“I had the pleasure to run some of the first PAC workshops with Fortune Kindergartens in 2012 and I am deeply impressed
by the quality of practice that has developed in less than three years. This book explains P4C and goes on to show the results
of careful impact assessment based on over 150 observations of 40 Fortune Kindergarten classes, supplemented with a rich
range of perspectives of children and teachers. It adds to the compelling evidence of the benefits of P4C to language
development (the subject of recent media attention in the UK) and explains how it supports moral development by providing
a safe space for children to identify, question and discuss values. I thoroughly recommend this book to parents,
grandparents, teachers and everyone who cares about quality education.”

“RAFT20125 £ 5% 4)URB IR T —2PACTAE 3, Hatfe R3] = 4690 0] 52969 457 S R B P
A X AN T EARAAETPAC, A7 T 48 %h LR il 38 540/ JE 25057 AT 691508 WA G 13 8169
FORARAE, AR S R A L)L A ST Bk PACKT BT L JE 9B B hu S AAE R (LB AL F2E A )™
SRR o X P B A T 38 SR e A 1), ARG TR A R e, A A A R 4R
F ) F o BIRAM L ARB L BAL I ALF T, PIAASHEARETOA

Rob Unwin,
Education Adviser and P4C Trainer, DECSY
HA BB PAC 39T, I RAE RS HF b

“It is a delight for me to see how P4C has developed in Fortune Kindergarten with the dedication of committed staff who
understand the deep learning that this approach enables. This booklet is a clear introduction to P4C with many helpful
examples of PAC in practice with young children, evidence of the impact of P4C and even a frequently asked questions section,
which gives very useful guidance for practice. I would like to congratulate all those involved in this exciting work.”
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Helen Griffin,

Philosophy for Children Advisor, DECSY
PAC B, HIERIEZEHA P

"This booklet pulls together and celebrates PAC and its importance within the learning communities of Fortune Kindergartens,
sharing experience so that others can learn. The reflective approaches taken by leaders, facilitators and children to enquiries and
resulting learning are inspiring to witness, both here written down and in actuality in classrooms and corridors. It has been a
pleasure to collaborate on this learning journey and 1 look forward to seeing where it will go next.”
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Rosie Wilson

Creative Director (and P4C Practitioner)

Lifeworlds Learning Community Interest Company (co-operation partner of the Shanghai Cross Cultural Research Center of
Basic Education)
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“The children have obviously benefitted hugely in terms of their academic and affective development. Seeing these young
students of five and six years of age address complex philosophical issues very successfully in their additional language has
been a remarkable professional experience for me. Equally impressive has been the adoption of P4C throughout FKIS as a
major curriculum innovation. This has been a model of outstanding practice in this respect. All the colleagues involved are to
be congratulated for their vision, skillful management and cooperative approaches to the processes of curriculum
development.”
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ERFa oA T X, AR EARARA L AR, HOUAIF AL TN

Trevor Higginbottom,

Chief Education Consultant , Xiehe Education Group .

Chief Researcher, Shanghai Inter Cultural Research Institute.
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"P4C is a powerful approach than has stood the test of time all round the world. There is much evidence to show that it bulids
thinking, speaking and listening skills, encourages independent and collaborative learning, and accelerates attainment. It is
wonderful to see such a shining, excellent example of P4C being implemented at Fortune Kindergarten”

P4C /2 2T 5E B MAR R —ANE S5 AT AR A F B0 69 A 69 TR . AR S IEVET AL, €RI T
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Bob House
Executive Director of SAPERE
SAPERE B i # AT

“The inspirational learning and P4C practice within Fortune Kindergartens has been key to their engagement in, and
adoption of Learning Through Values (LTV) and LTV has in turn clearly enriched the role of P4C in learning. Observing
the development of both within FKIS - driven by passionate and purposeful leadership - is a reminder of the huge potential
of teachers when they are given time and space to develop as beings, to take risks, to learn together and to co-create
meaningful opportunities for learning. This P4C booklet is a clear continuation of that process and alongside their
commitment to values will no doubt unlock further exciting innovations at Fortune.”
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Rob Bowden

Lead Practitioner, Lifeworlds Learning (UK) - Co-operation Partner with Shanghai Cross-Cultural Research Centre of
Basic Education
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Visiting Fellow, Centre for International Development, Northumbria University
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